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Ernabella is an Anangu Community on the APY Lands in the far north west of South Australia. (approx. 200km south of
Uluru) Ernabella is set in a valley in the Musgrave Ranges south of Mt Woodroffe (the tallest mountain in South
Australia). Kinship ties cover three groups within the Northern Territory, Western Australia and South Australia. These
are the Pitjantjatjara, Ngaantatjarra and Yankunytjatjara peoples. Homelands, consisting of two or three families are
serviced from Ernabella.
Ernabella has a local health clinic, police station, store, roadhouse, art centre, youth shed and community offices.
Ernabella is a growing community and the school has mirrored this growth. A significant factor for any Anangu
community and school is the transient nature of the population. A current trend for Anangu families is to relocate to
Adelaide. Although many families move, the average time for relocation is 6 months. Often the priorities for families
when moving are schooling and housing. This can affect our attendance data as students remain on our system until
enrolment in another site. The school works closely with The Walk Along Project Team in Adelaide to monitor and track
Ernabella families and support their transition to other schools.
There has been a steady growth in the school population and this is expected to continue. Retaining enrolments of
secondary students is a partnership priority, creating meaningful pathways for future employment. Significant resourcing
for programs, including creative arts, Duke of Edinburgh Award and VET training at the TTC will continue to be a focus.
Over 90% of students at Ernabella are Anangu and their first language is Pitjantjatjara or Yankunytjatara and this is
usually the language spoken at home. Students are often only introduced to English when they commence school.
There are regular movements of families between the 8 APY Lands Schools, mostly for the purpose of attending
funerals (Sorry business). As a result, students may attend at a school for only a few weeks before returning to their
home communities.
2018 Highlights from students, family and staff perspective:
*Ernabella Preschool received Exceed rating in NQS: We received exceeding in the following areas QA1, QA4, QA,5,
QA6, QA7 . The report is available on our website. More information is reported in the preschool QIP page of this report.
*2018 On Track Evaluation report, we are on track with our improvement journey and now go back to normal cycle of
External Review Process. Highlights in our report include a strong culture of learning and cohesion amongst the staff
and a focus on Pitjantjatjara Language. Our On Track evaluation report is available on our website.
*Katrina Tjitayi, a valued member of our Ernabella community wins Aunty Josie Agius Public Education Award 2018
*Students win Ernabella Dance 2019
*Hospitality Students win 2019 Cook Off at the TTC (second year in a row). 2017 winners had a successful camp in
Adelaide and experienced many hospitality events
*Nintintjaku Project: Funded through PM&C with the purpose of projects that promote sharing of culture with students.
The art centre holds the funds for this projects, however the Principal and Art Centre Manager have worked very closely
to ensure each band level of children is included in this project. Art Centre workers attend the school weekly to work on
the below projects:
ÄEarly years Ö Milpatjunanyi (traditional story telling in the sand)
ÄSecondary Ö Jewellery / Ceramic with Jam Factory artistsÄFamily Stories- Artists working with staff and students in family groups to document family stories in kinship groups.
Our reflections of the above project the Family Stories was challenging to get under way, however even though the
funding for the project has finished, we will continue to work on the project in 2019 with allocated school funds.

On behalf of the Ernabella community, school staff and students; we want to thank Alision Carrol for her many years of
service as the Chairperson of Ernabella Anangu School.
Alison has supported many initiatives over her 10 years as Chairperson. Her continued voice for connecting the school
with local arts program and viewing this as a real pathway has been a great legacy.
Even though Alison finished as Chairperson, she supported our cultural events and has attended the school to support
the Milpatjunanyi project run through the preschool and Junior Primary classrooms. Governing Council would like to
celebrate this contribution to the school with a special celebration in 2019.
Governing Council elections were held in Week 3 of term 1. A new Chairperson Jamie Nyaningu was elected. Rachel
Lionel was elected as proxy. We had 4 meetings, which were difficult to align with Jamie's schedule. Jamie is also a
member of APY Executive board, Nagnampa Health board. The Lionel family had a difficult year with lots of Sorry
Business occurring for them.
Learning about Governance for Governing Councils is an important partnership priority, some work has commenced to
translate the training however is it yet to be published and accessible for each school access. The online training
provided by DFE requires someone to translate. Finance reports were signed when there was a quorum of elected
members of Governing Council. The area of finance governance is an area of growth for Governing Councils across
APY schools. Governing Council discussed the draft budget towards the end of term 4 and approved this for 2019.
It was highlighted that more school camps and art programs are needed for Ernabella students.
Governing Council members reported that Termly Family Days at school, involving open classrooms and raffles and
celebrations of student learning were a highlight, along with winning Ernabella Dance. All families felt proud of the hard
work and commitment shown by the students Governing Council supported the introduction and implementation of a
consistent school-wide approach to behaviour management where students and teachers notice, name and promote
positive classroom behaviours to build a positive learning environment. Students have a personal card, which is clicked
(known as a è
click cardê
) by staff to recognise positive behaviour. Visual cues of agreed whole-school behaviour
processes are visible in classrooms, class-based incentives are also visually displayed, record-keeping, including è
restart
reflectionsê
, are presented visually and in the Pitjantjatjara language.
Written by Erin McQuade with Jamie Nyaningu.

A rigorous approach to Quality Improvement Planning in the preschool was support by Partnership personnel Penny
Cook and Suzie Cottle. Working both on and off site with educators and leadership resulting in our EY team able to track
progress in all Quality Areas. Combining the Family Centre and preschool reporting within the one document supports
our philosophy of continuation of learning and recognising Families are First Teachers.
A family centre is adjacent to the preschool and has introduced a holistic, supportive parenting program using Families
as First Teachers program and the Early Years Learning Framework (EYLF) to guide their practices. Educators
consistently incorporate each child's current knowledge, ideas and interests into the program. The teacher uses
information obtained from the educators and family members to program for the children's individual needs. The Anangu
educators are respected as key people in the community, therefore they are able to share ideas and interests with
families and incorporate these into the program.
The educators from the preschool and family centre work closely together, along with the school principal, with
information shared between the two programs. If an interest is identified in either setting, the educators work together to
plan experiences to support the learning outcomes. Every child is actively supported to engage in the program such as
encouraging children to join play in the sandpit. Group times and routines are facilitated by educators and intentional
teaching is used to extend the children's learning. Children participate in action songs and listening games such as hide
and seek using different objects. Educators discuss colours and naming the objects in both Pitjantjatjara and English.
Educators are role-modelling behaviours and providing opportunities for all children to gain a sense of wellbeing and be
able to participate in the program. Each child has an individual learning plan (ILP) which is developed in collaboration
with families.
Each childê
s strengths and goals are documented and the teacher has created a è
master listêwhere all goals are
recorded. The educators reflected that they needed to focus on specific goals for each child and so they meet each
week to undertake critical reflection on each childê
s goals and the progress made towards achievement. Critical
reflection is consistently used to review and revise the program and professional conversations occur daily, with
educators reflecting on experiences or children's comments. Educators also participate in an Early Years fortnightly
teleconference where they are able to network with other educators in the Partnership to share ideas, experiences and
learning.
The school principal, family centre educator and preschool teacher meet regularly to reflect on programs and childrenê
s
involvement and learning outcomes. A planning book documents a two-weekly program and this captures observations
and analysis on each child, along with group noticings. A key is in place to show how the observation has been captured
(photo or video) and reflections are documented which include è
What's working and Additionsêand è
Considerationsê for
the following two weeks. Learning stories are produced which capture a meaningful learning outcome for each child and
for groups of children.

The On Track Evaluation process resulted in our school receiving remarkable achievements beginning with
considerable 'buy in' and commitment from school staff to engage in the relevance and importance of the process. The
SIT team were crucial in our results. A school improvement team (SIT) oversees the implementation of the Priority
Improvement Plan, and consists of nominated staff. The composition of the SIT was amended due to staff illness and
leave, with 2 graduate teachers subsequently volunteering to undertake the responsibilities of the SIT.
The latest version of the PIP was made available to the principal at the beginning of the 2018 school year. The focus
was to lead the SIT to engage in the PIP process. The principal summarised this work with the following statement: çIn
essence we have prioritised, implemented and monitored the directions through making the PIP a living, working
documenté
.
The support provided to the school included the principal consultant and FLMD coordinator who worked closely with the
SIT to build teacher capacity and staff morale in term 3 2017 with the support focused on community engagement and
positive behaviours in term 4 2017. Support in building relationships and providing expertise to lead the secondary
teachers in expanding their understanding of SACE processes and their participation in the secondary professional
learning community (PLC) was highly valued by the principal. The early years partnership team have worked
collaboratively and strategically to build continuity of learning in and across all early years settings on-site.
The input from the First Language Maintenance and Development (FLMD) coordinator, who modelled collaborative
work with teachers and Aboriginal education workers (AEWs), to develop their capacities in the teaching of the
Pitjantjatjara language was also highly valued.
The realigned model for support services with one consultant supporting hearing, special education and challenging
behaviours has been well-received by staff. The feedback provided to teachers, including strategies for teachers to try,
has been outstanding.
Outcomes of the on-track evaluation
ÄThe school demonstrated a strong culture of improvement characterised by high expectations for staff and students.
ÄThe school works in partnership with parents, community and stakeholders.
The review panel found that:
ÄStrategic and careful planning to develop and sustain change was embedded across the site, the principal has
developed processes that have included and valued all stakeholders
Äthe support for planned and collaborative change has been carefully paced
Äthe principal is trusted and respected by staff and community
Äthe community are very appreciative of the improvements at the school
Äthe recent appointment of a deputy principal will support the provision of leadership density
Äthe processes used by the principal have strengthened the school and the staff and has ensured that Ernabella
School is well-positioned to embed strong learners, (staff and students) in a strong community.
Ernabellla Educators are committed to embedding the new model of School Improvment Planning for 2019-21.
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The above data supports the development of ILPs for individual students who participate in the data collection.

In 2019 Ernabella leadership will continue to promote a range of other sources of evidence of learning to provide rich
data information, using culturally responsive assessment approaches.
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Attendance data comment:
2018 has seen an improvement in school attendance in every year level (except yr. 9) over previous years.
This is great news for Ernabella. The teachers, Anangu Education Workers and leadership have worked
continuously with community to build positive relationships so that children and students want to come to
school. Years 2, 3, 4, 5 and 7 have shown remarkable improvements. Staff continue to participate in
professional learning and examine research found in 'Nudge' where attendance is reframed to participation in
learning. This shifts the focus on teachers developing learning programs to motivate students to attend
instead of a focus on 'fixing up' barriers to attendance external to school.
The transient nature of our preschoolers and families means that our enrolments constantly change.
2018 although the EY data does not reflect that when children are in community, 80% attend daily. We had
an average of 18 childrendaily in terms 3 & 4.

The introduction of the re-start process at our school has meant that accurate data is now collated in EDSAS.
We have had many critical incidence of violence, resulting in take homes.
The challenge for our context is that many students and family's find it challenging to support 'next steps'
such as home suspensions or time away from school. Managing this needs to be culturally responsive.

Middle Years Wellbeing Survey:
Ernabella students completed the Middle Years Wellbeing Survey, as the cohort had low numbers we are
unable to report on the outcomes.
Data collected during family days tell us that families and communities feel valued by staff at the school and
that there are positive relationships between the school and community as evidenced by:
ÄAEWs indicated that involving the community in developing a mural at the school had been a significant
factor in strengthening school-community partnerships.
*Parents and caregivers felt welcome in the school, shared stories of what/where their classrooms used to be
*Parents shared ideas of where to go for bush trips, and local camps (when/where)
ÄThe work in FLMD has been highly valued by AEs. The FLMD coordinator has paired AEs, to develop
strong and knowledgeable FL speakers. Similar work is occurring across all schools in the partnership.
ÄThe principal and Anangu coordinator undertook Reporting Abuse and Neglect (RAN) training developed
for Anangu. They are trained to develop and support common understandings in RAN across the school and
community.
ÄFamily days have become embedded practice across the school. Strong support for this initiative has
resulted in the school now running a family day each term across all classes.
Much work inrleation to aquiring meaningful data to improve learning outcomes for students is needed at a
partnership level. A partenrship approach to supporting senior Anangu leaders beig in schools, wroking with
Anangu Cooridnators and GC could provide more authentic data collection (ie in first langauge).

The above data set reflects the tranisent nature of our secondary cohort, 34 transfers interstate over the school
year for Yr 12s. 17 students left school as they were over the age of compulsion and did not wish to continue
studying.
A 2018 Yr 12 students accepted a trainee position in Yulara commencing in November 2018. 2 other students
sought empolyment in the community.
Leadership will continue to advocate for community pathways for those who are ready to leave school.

The school follows DFE procedures and processes relating to DCSI screening.
The principal requests and admin staff store copies of DCSI clearneaces on site.
The school contributes $5000 annually to a partnership funded position based in Adelaide to ensure Anangu
clearances are processed as a priority.
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Funding used to support soundfield up keep
Additional Anangu Educator support in preschool

Employment of 2 Anangu Educators of 20 hours per week.
Training and development for EY educators (observations) as well as book making PD (onsite)
to support site EY PLC.

Focus on relaxation during group timeself regulation focus

mircophone used in group time

Confidence in mark making/ writing
increase

Focus on oral langague emerged
through book making PD,

Cultural programs such as milpatjunanyi
were strengthened and supported.

No school counsellor 2018.
funding used to support teacher to be released for behaviour support

No funding received for this

Mathematics specialist, building educator capacity
SACE writing panels, Sec teacher

.5 funding for Aboriginal Teacher

Training and development for Anangu Educators

Allocation of Anangu Educators in each class,
Teacher release time for meeting with Special educator

No funding recieved for this

RAAP teacher allocated Term 4

Meetings

Maths block embedded in 70% of
classrooms (secondary not
included)

17% of AEs attended workshop 2

Off site partnership professional
learning, 83% Anangu staff attened
workshop 1

SMARt goals developed and tracked
for individual progress.

1:1 and small group time focussing
on learning goals (RR, sight words,
PASM).

